33 3 -%f%%iﬁvﬁjé

2013 3 CURRICULUM, TEACHING MATERIAL AND METHOD March, 2013

Vol 33, No. 3

1
¥ A,

P

(1. s 200041; 2.

JR 5 -2

s 200023)

P RFELAGE T TERTE -5, ZAAASTRFBEE Lk
A, RSP RHFALG T RR ZHALERM, XEETHERFFL
BRI HIER, KA., oA, WIREANEEE T RTER, FRTHDFRME, 1
VBB B A ThE ., ERAARERGTEF, I INMERZE TG, HIAAA

THRAE
:PISA; 4E kit #4; %8
:G633. 6 ‘A
2009 4 2012 4
15
(OECD) “
(PISA)” s PISA
. PISA ,
§
D . N
*
: 2012-11-28; : 2013-01-15
(1957), . , .

:1000-0186(2013)03-0081-05

(=) ABHEE (M)

(MD) (M2), (M3) .
(M4) | (M5)
o ( IDN
( )
1

B 5iE F (MDD

a. A H; b, FH#,

R R
(M2)

a. — R F A (@) o — K R F X
(48); b, B#XE545X; c. — A=K7
25 d. kMK e MEHREFA,

% 4t 55 4 1
(M3)

a BHAFEET; b B REKE R
Bl F A oo —RFEG d RS,

B % 5 JLAT
(M4)

a. A5 BB FiNig; b. A KA
W@k oo KFKRGFINE; d. B
B e. MXALS F/HALL; [ =
AW g, JUATIER; h., Wi H; 1. 48
MEZA%; j. A5 E %22 H; k. LA
ZAk; I agEmy,

KL
F it (M5)

a. WMEmE; b, Kty

; (1968), s s

¢« 81



(=) e A gz (N

S5RAYREIAEAX
QD

AFTRAZ, AT A
b Fe iR B,

LAFHFIAEAK
(Q2)

AKX FTIRAZ A L,
FRAFH LA
I A%,

LhAF N F 3 AR
* (Q3®)

VAR TR A S A £,
FREMFTHF I
H &,

5448 BT NS AR
% Qb

FREFF iR ES
ERAMEI NS,

2R .AALE (Q5)

PRGE AR F AR,
MAEESE,

ASAE (Q6)

FRAREE, WA
N S N
LF . RE . AT,

AL FEH QD

R A F A S, e
HEL AFE. AMHF,

(N1), (N2),
(N3). (N4) . (N5)
. ( 2),
2
a b c
N TS
" . . ST A
iﬁ%%@%az%ﬁ@%;i%%%%gi
E R S E AR ] i
(ND | o, |zppay, |of7 %@t
‘ ’ T E (A
it R,
L |AXF. BH. NS
hg |REREEE RFE LK TS
<\1le> bR A KB X, T 4B E
' £ 8, T AT
AiE A E
wm | B RERLE
. Ret AT M e AR AT A | R LU E 4
ER | o e n
LI Fo F) BT, 3, Z O O B
(N3) .
iE B

= 18]

e R A B 8y
AAZF, O

2R H AR
Fo B 2 ] 8
AR, KA

= E Y
F B R

& (N & K K 8y LA P
@uﬁ% Tgﬁgﬁﬁggg# A
- © | xEw. :
$.18 i 5 A
. TR LY
S
; iz m o | AT RE
o) A4 | N Mok B A >
3 (NS)‘LR@I/b\‘%i'?V\] j—l‘]—"’b—g‘ﬁ@“‘ *“Ig‘» ﬂ‘ﬁ‘%,
i %%ﬁim%o%ﬁgﬁ Mg w it
o 2., ® %
g%
(=2) BHREE (Q
(QL) .
(Q2), Q3).
(Qb) ;
(Q5). (Q6) .
QD ( 3),

. 82 .

(—) HEKFRS>EAE (S

S ;. S=
0. 2Sy+0. 6Sy+0. 2S,., , Su
’ SN: ngNi ’ SQ
4,
4
1A 1
2 A~ 2
40
MBS (M) 17 3 A 3
E-3
4 A 4
4 vk k 5




I\ . S

o

(=) &+ EHA

30°,

Nla

EH KM (ND N1b

Nlc

N2a

LR AE (N2) N2b

N2c¢

N3a

mALE (N AL (N3) N3b

N3¢

N4da

AL (N4 N4b

Ndc

N5a

121 8 g Bk (NS) N5b

Nb5¢

Q1

L @

Q3

WA (Q Q4

Q5

L Q6

Q7

(=) sy
S, ,
| B | R [ [\ V&
[124)[243.8) [385.6) [5.678)  [7.8108]

— *;_ 34 ﬂ-& *5_5'-6 Ay ?3 49 111—1;1,3

1.8 3:2 4.6 6.8 ]

1 — (

(=) #2487

b

. 83 .



o

(=) BARA4FR% it

H 1~ ’
2.
.
A ﬁB
1

1. (D RIAACB . /ACB=
90°, S A=20°, /' B= °,

2) : 1.  AACB . JACB
—90°, CD AB . /B=T5",
_ACD= o

(3) ,

20°, :

2. . AACB . JACB=90°. D

AB .

1) CD=14, AB=

) A=35°, _CDB= °

.
.\HH—
A D I B
2

3. : 2. AABC . JB~=
%AA,CDJ_BC, CE  BD ,
AC=LBD

S BD.

4 3, AE  BD C.

AB= AC, DE=DC, M. N. P BC.

. 84 -

A

B
3
CE. AD ,
. PM=PN,
(w) KRFX
b
5
(1| M4g N2a, N3a Q1 I &
1 (2)| Mig N2a, N3a, Nda Q1 II &
| M1 b, N2a, N3a | Q3 Il %
Mig , a, N3a
()| Mdg N2a, N3a Q1 I &
2
M4f,
(2) N2a, N3b, Nia Q3 I &
Mdg
M4f,
3 N2c, N3b, N4b 3 25
Mig ¢ Q i
M4f,
4 N2c, N3c, N4b 3 [ 45
Mig ¢ ¢ Q I

(&) BARSE4




S ’
(%) . ;
W] 16| 14 32 45 94 ’
( )
26| Ta AT # 92
D s | mm | 72 (L2548 96 48%
DI L6 | T4 | 1448 (2454 90 ’
) 21 . .
O] 34 | Tw | 2344 (3954 88 4 ,
3 |52 | M= 288 # (4. 8 H4P) 82 : 1.
4|58 | V| 456 4 (7.6 54 48 ) '
() FHRER 5 ;3. : ,
1. 2 (Mdg), Y i
(N2a) .
(N3a)7 *
(Q); 1. s
, 02% . ‘
.3 . : ]
\ 2 S ,
. . S
, ( )

, )
Framework of Junior High School Mathematic Assignment .
Improving the Quality of the Design and Evaluation of Assignment
HUANG Hua', GU Yueping®
(1. Teaching Research Of fice, Shanghai Municipal Education Commission , Shanghai 200041, China;
2. Huang pu Institute of Education, Shanghai 200023, China)

Abstract; How can we design mathematics assignment for junior middle school students which will
be consistent with classroom teaching with high pertinence and explanation That is how to improve the
design for mathematics assignment in middle school. We believe that the key is to construct a design
framework for mathematics assignment. To achieve this, we need to take content, competence and
context as the three dimensions to set the framework. With the completion of coding and valuation for
each aspect, it is possible to divide the assignments into different levels. Teachers agree the framework is
acceptable and feasible either in research process or in operation.
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